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Policy for undervisning, särskilt stöd och förebyggande 
insatser  

Skolsystemet 

Skolstarten sker i augusti, vanligen vid 5 år och föräldrar kan i mån av plats 
välja skola inom den kommun de bor. Barn som är födda i januari eller feb-
ruari kan utan prövning från myndigheterna förskjuta sin skolstart till det år 
de fyller 4 år. Barn som är födda från september till och med december kan 
efter prövning få sin skolstart uppskjuten till påföljande augusti. Ca hälften 
av de barn som är födda januari-februari förskjuter sin skolstart. 22% av bar-
nen som är födda i december väljer att börja ett år senare. Totalt är det 13% 
av alla barn som skjuter skolstarten i ena eller andra riktningen. Under de 7 
första åren går eleverna i Primary school. High school startar vid 11-12 års 
ålder. Obligatorisk och sammanhållen skolgång till 16 år. Många elever stan-
nar dock i ytterligare två år (The Scottish Government, 2012)   

Oftast följer stadieövergångarna enligt följande: 
•     Early (pre-school years and P1) - upp till 5 år 
•     First (to the end of P4) - upp till 8 år 
•     Second (to the end of P7) - upp till 11 år 
•     Third and Fourth (S1 to S3) - upp till 14 år 
•     Senior phase (S4 to S6, college, etc.). - upp till 17 år 
I september 2014 fanns det 676 955 elever i grundskolan. Av dessa gick 1% i 
specialskolor med en lärartäthet på 3,5 elever per lärare. I övriga skolor är 
lärartätheten i snitt 16,7 elever per lärare. Klasstorleken ligger i snitt på 23,3 
elever. Det finns totalt 2555 publika skolor och av dessa är 145 specialskolor. 
(385 212 elever går i primary school, 284 762 i secondary och 6981 i speci-
alskolor.) (The Scottish Government, 2015a) 

Från 2014 gäller Skottlands nya läroplan för åren 3 till 18 år, Curriculum for 
Excellence. Med denna inrättades en mer flexibel syn på innehållets behand-
ling. Undervisning måste ges i de tre huvudämnena hälsa, literacy och nume-
racy. I övrigt är skolorna fria att:  
• introduce projects that use skills and knowledge from more than one sub-

ject, leading to joined-up learning 
• teach about people and places from their local area 
• ask pupils about areas they’re interested in studying 
 (The Scottish Government, 2014a)
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http://www.gov.scot/Publications/2012/05/7940/4
http://www.gov.scot/Resource/0046/00465732.pdf
http://www.gov.scot/Topics/Education/Schools/curriculum


Förebyggande nyckelfaktorer  

COSLA, the Convention of Scottish Local Authorities (The Scottish Go-
vernment, 2015b), en sammanslutning med lokala/kommunala myndigheter 
där 28 av 32 kommuner (councils) finns representerade tillsammans med den 
skotska regeringen, driver ett övergripande utvecklingsarbete i syfte att före-
bygga, stödja och utveckla arbete för demokrati och jämnlikhet. Ledamöter-
na från ett brett politiskt spektrum finns representerade parallellt med att pro-
fessionella föreningar och tjänstemän bidrar med expertis. Man har bland 
annat pekat ut strategier och prioriterade områden för att förebygga skolsvå-
righeter. Några nyckelfaktorer som nämns är 
• help parents and carers provide a nurturing and stimulating home envi-

ronment, including help for parents with any literacy and numeracy issues 
of their own so that they can in turn help their children; 

• join up the education experience for children, managing more effectively 
the transitions from pre-school to school and onto further and higher 
education or work; (The Scottish Government, 2008a) 

Den 10 december 2015 lanserade COSLA The United Nations Convention 
on the rights of People with Disabilities (UNCRPD) Scottish Local Govern-
ment Delivery Plan (COSLA, 2015). Planen sträcker sig till 2019 och pekar 
ut 30 områden/actions som ska åtgärdas, bland annat att lokala myndigheter 
ska se till att utveckla undervisningen så att alla unga som lämnar skolan har 
en god kunskap om vad funktionshinder innebär och hur samhället bör svara 
upp mot och interagera med funktionshindrade människor. Nya gemensam-
ma, standardiserade bedömningsredskap utvecklas för literacy och numeracy 
i syfte att kunna göra tidiga och riktade insatser (The Scottish Government, 
2015c). 

Övergångar 

Den nya läroplanen sätter fokus på övergångarna mellan förskola (nursery) 
och mellan de olika skolformerna (primary, secondary etc). I Curriculum for 
excellence pre-school into primary transitions (Education Scotland Foghlam 
Alba, 2010) beskriver man betydelsefulla insatser, exempelvis ett väl plane-
rat samarbete samt att föräldrar/målsman är involverade. I planen lägger man 
vikt vid barnets fortsatta lärande och att den personal som tar emot ska få 
information om barnet (inom ramen för hänsynstagande till konfidentiell 
information).”Information may include some ‘stepping stones’, ‘next  steps’ 
or ‘suggested next steps’. Reference may be made to preferred learning sty-
les, behavior and social patterns.” (Education Scotland Foghlam Alba, 2010 
s 9). 
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http://www.cosla.gov.uk/
http://www.gov.scot/Resource/Doc/215889/0057733.pdf
http://www.cosla.gov.uk/sites/default/files/documents/cosla_uncrpd_local_delivery_plan_2015-2018.pdf
http://www.gov.scot/Resource/0048/00484452.pdf
http://www.educationscotland.gov.uk/learningandteaching/earlylearningandchildcare/curriculum/transitions.asp
http://www.educationscotland.gov.uk/Images/EYTransitions_tcm4-630848.pdf


Skolinspektion och uppföljning för utveckling 

Sedan den nya läroplanen har Skottlands skolinspektion till uppgift att både 
kontrollera skolornas arbete och att stödja dem i sin utveckling. Inspektioner 
sker årligen och har sin utgångspunkt i skolans egna prioriteringar av utveck-
ling och förbättringar (Education Scotland Foghlam Alba, 2015a) 
Education Scotland gör också årliga survey-undersökningar, där elevers ge-
nerella prestationer bedöms för att ligga till grund för utveckling av insatser 
och utveckling av undervisningen. Tre elever från vardera P4 och P7 samt 12 
elever från S2 i varje skola gör dessa tester (Education Scotland Foghlam 
Alba, 2015b). Dessa prov ersätts dock från och med år 2016 med de nya Na-
tionella proven, se nedan. 

Lagar och regler kring extra stöd 

År 2004 instiftade det Skotska parlamentet en lag gällande rättigheter som 
barn i behov av särskilt stöd, The Education (Additional Support for Lear-
ning) (Scotland) Act 2004. Där regleras bl a rätten till utredning (The Scot-
tish Government, 2008b). Denna lag reviderades senast 2009 och för att 
stärka barn och föräldrars rätt att begära särskilt stöd har också en tribunal 
instiftats dit föräldrar kan vända sig om de är missnöjda. 

Regeringen har satt samman en manual för att utveckla och stärka policyn 
kring barn i behov av särskilt stöd. Ramverket innehåller  bland annat riktlin-
jer för professionellt arbete med och bemötande av barn i behov av särskilt 
stöd (The Scottish Government, 2004). 

Föräldrar som behöver stöd med information om sitt barns  möjligheter till 
stöd eller som behöver stöd i kontakten kring sitt barn med skolan kan vända 
sig till organisationen Enquire med sina frågor. Enquire är finansierat av 
Skottlands regering (Children In Scotland, 2015) 

Alla barn har en individuell utvecklingsplan (PLP) där man beskriver mål, 
hur man ser att individen har nått de utsatta målen samt en planering för näs-
ta steg (The Scottish Government, 2006). Bedömningar av alla elevers kun-
skaper i förhållande till läroplanen görs med stöd av nationella bedömnings-
redskap för literacy, numeracy, NAR, National Assessment Resource (Educa-
tion Scotland Foghlam Alba, 2015c) 

2015 var 153 190 elever (22,5% av samtliga elever) i behov av extra stöd, 
Additional Support Needs. I siffran inkluderas även elever på specialskolor. 
Några av dessa elever (5,5% av samtliga elever) hade ett så kallat Individua-
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http://www.educationscotland.gov.uk/inspectionandreview/about/index.asp
http://www.educationscotland.gov.uk/learningandteaching/assessment/ssln/whatisssln/sslnteachers.asp
http://www.gov.scot/Topics/Education/Schools/welfare/ASL/ASLsummary
http://www.gov.scot/Publications/2004/02/19009/33929
http://enquire.org.uk/
http://www.gov.scot/Publications/2006/04/19141445/0
https://www.narscotland.org.uk/


lised Educational Program (IEP) vilket beskriver barnets styrkor/svagheter, 
lång- och kortsiktiga mål, involverad personal samt datum för start och ut-
värdering. Prioriterade nyckelområden, ett avgränsat antal tydliga och utvär-
deringsbara mål ska också beskrivas. Om situationen kring eleven är mycket 
komplex och fler olika myndigheter är involverade skrivs en så kallad Co-
ordinated Support Plan (CSP). År 2015 hade ca 0,4 % av samtliga elever en 
sådan plan. (The Scottish Government, 2010; The Scottish Government, 
2015d) 

Orsakerna till att ett barn behöver extra stöd under en kortare eller längre har 
specificerats i fyra kategorier: ”learning environment, family circumstances, 
disability or health need, and social and emotional factors” (Education Scot-
land Foghlam Alba, 2015d). I författningen Supporting Children´s Learning 
Code of Practice (The Scottish Government, 2010) görs en definition av sär-
skilt stöd: ”This broad and inclusive term applies to children or young peop-
le who, for whatever reason, require additional support, long or short term, 
in order to help them make the most of their school education and to be in-
cluded fully in their learning.  Children or young people may require addi-
tional support for a variety of reasons and may include those who:  
• have motor or sensory impairments  
• are being bullied are particularly able or talented 
• have experienced a bereavement 
• are interrupted learners 
• have a learning disability 
• are looked after by a local authority 
• have a learning difficulty, such as dyslexia  
• are living with parents who are abusing substances  
• are living with parents who have mental health problems 
• have English as an additional language 
• are not attending school regularly  
• have emotional or social difficulties  
• are on the child protection register  
• are young carers (The Scottish Government, 2010, s. 13)  

Lagen Children and Young People (Scotland) Act 2014 (The Scottish Parli-
ament 2014; The Scottish Government, 2015e) ställer krav på myndigheterna 
att samverka kring barn och unga upp till 18 år samt att skolmyndigheterna 
att identifiera och utreda barn med behöva av extra stöd att de får det stöd de 
behöver. Skolmyndigheterna ska också årligen rapportera information till 
regeringen gällande: 
• antal elever och unga som har behov av särskilt stöd 
• vilka huvudsakliga faktorer som anses ge ökat, särskilt stöd för dessa barn 

och unga 
• vilken typ av stöd som tillhandahålls för dessa barn och unga; samt 
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http://www.gov.scot/Publications/2011/04/04090720/0
http://www.gov.scot/Publications/2015/12/7925/321884%252523table4.5
http://www.educationscotland.gov.uk/parentzone/additionalsupport/about.asp
http://www.gov.scot/Resource/Doc/348208/0116022.pdf
http://www.gov.scot/Resource/Doc/348208/0116022.pdf
http://www.legislation.gov.uk/asp/2014/8/pdfs/asp_20140008_en.pdf
http://www.gov.scot/Topics/People/Young-People/legislation/proposed-bill


• kostnaden för att tillhandahålla detta stöd 
Informationen publiceras varje år i en rapport, Implementation of The Educa-
tion (Additional Support for Learning) (The Scottish Government, 2015f). 

Professionella resurser: omfattning, kompetens och 
utveckling 

Lärarprofessionen 

Ett av inträdesproven för lärarutbildningen består av en lämplighetsintervju 
(OECD, 2014a, tabell D6.2c). Efter lärarexamen följer att första garanterat 
introduktionsår då läraren anställs på en statlig skola. Under detta år består 
80% av tjänsten av undervisning/elevkontakt, resten av tiden används för 
professionell utveckling där en mer erfaren, handledande lärare finns till-
gänglig. Efter introduktionsåret söker läraren auktorisation för registrering 
hos GTC, The General Teaching Council for Scotland (GTC, 2015). GTC 
(GTC, 2015) var den första skolmyndigheten i världen när den startades 
1965 och alla lärare som undervisar på statliga skolor i Skottland måste vara 
registrerade där. GTC styrs av ett råd bestående av 19 valda lärare, 11 nomi-
nerade personer från intresseföreningar och 7 utvalda ”appointed lay mem-
bers”. GTC är sedan 2012 helt oberoende och anslutna lärare har tillgång till 
deras webbresurser i form av exempelvis artikeldatabaser (ex EBSCO) med 
aktuell forskning. Avgiften om 50 pund (ca 630 kr) dras automatiskt från 
lärarnas lön en gång om året.  

Som ett led i professionsutveckling finns ett system där lärare kan utbilda sig 
vidare på masternivå. Dena utbildning stöds av ett samarbete mellan skolor, 
universitet och lokala myndigheter (GTC, 2015). Ett flertal av de skotska 
universiteten har olika specialutbildningar som behandlar pedagogik för ele-
ver i behov av särskilt stöd. 

För lärarfortbildning och skolutveckling har Education Scotland Foghlam 
Alba (motsvarande Skolverket), arbetat fram en tydlig policy och ett tydligt 
program för lärares professionsutveckling. Bland annat använder man meto-
der som aktionsforskning. 

The most successful education systems invest in developing 
their teachers as reflective, accomplished and enquiring 
professionals who are able, not simply to teach successfully 
in relation to current external expectations, but who have 
the capacity to engage fully with the complexities of educa-
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http://www.gov.scot/Publications/2015/04/5650
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http://www.gtcs.org.uk/home/home.aspx
http://www.gtcs.org.uk/home/home.aspx
http://www.gtcs.org.uk/education-in-scotland/framework-for-masters/framework-for-masters-in-education.aspx
http://www.educationscotland.gov.uk/professionallearning/aboutprofessionallearning.asp


tion and to be key actors in shaping and leading educational 
change. (Donaldson, 2011, s.14) 

I OECD-rapporten Education at a Glance refererar man till forskning som 
visar en signifikant korrelation mellan professionell utveckling och elevers 
studieresultat (Yoon et al., 2007). En ny indikator som relateras till profes-
sionsutveckling har därför lagts till. I Skottland är det, sedan år 2000, obliga-
toriskt för alla lärare i hela landet att använda 35 timmar per år för profes-
sionsutveckling (OECD, 2014a, s 528: Tabell D7, 1c). Skottland är också det 
enda landet, tillsammans med Luxemburg, där den enskilda läraren själv ut-
formar sin utvecklingsplan: Continuing professional development (CPD), 
även om behoven diskuteras och stäms av med skolledningen (European 
Commission/EACEA/Eurydice, 2015, s 63). Utöver de tidigare nämnda 35 
timmarna per år deltar varje lärare också 5 dagar per år i professionsutveck-
lande program som skolledningen planerar (European Commission/EACEA/
Eurydice, 2015, s 70). 

Speciallärare/specialpedagoger 

Alla skolor har en Specialpedagogisk koordinator (Special Educational 
Needs (SEN) co-ordinator (SENCO)) med en specifik utbildning på master-
nivå som organiserar och följer arbetet med identifikation av och interven-
tioner för elever i behov av särskilt stöd. Det finns en tydlig rollbeskrivning 
för SENCO vilken specialiserar sig genom en karriärlång, professionell ut-
veckling. SENCO leder tillsammans med klasslärare arbetet med anpass-
ningar och de träningsprogram som ibland lärarassistenter genomför. SEN-
CO:s uppgift är också att handleda, utbilda och stödja klass- eller ämneslära-
re för att få läroplanen att bli tillgänglig för eleven genom att exempelvis  
stödja läraren vid planering av undervisningen (The School run, 2015; The 
Scottish Office Education, 1994). 

Centrala resurser 
Som stöd för skolorna då det gäller exempel och bakomliggande forsknings-
baserade interventioner har Skoldepartementet, 2006 startat enheten NBSS 
(The National Behaviour Support Service). Skolor kan här få förslag på in-
satser på tre nivåer då det gäller sociala, emotionella, akademiska och bete-
endeinriktade svårigheter. ”Level 1: school-wide for all students, Level 2: 
targeted intervention for some students and Level 3: intensive individualised 
support for a few students (NBSS, 2015). 

!8

http://www.gov.scot/Resource/Doc/337626/0110852.pdf
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http://www.gov.scot/Resource/Doc/158117/0042777.pdf
http://www.nbss.ie/home/about-us


National Centre for Excellence in the Teaching of Mathematics (NCTM, 
2015), är en webb-resurs för alla som undervisar i matematik där vem som 
helst kan skapa en inloggning. Syftet är att öka elevers kunskaper i och in-
tresse för matematik genom hela alla skolår. Genom samarbete mellan rege-
ring, högskolor, forskningsavdelningar och intresseföreningar som arbetar 
för att utveckla matematikundervisningen utgör NCTM en resurs för profes-
sionsutveckling för alla som arbetar med undervisning i matematik. 
  
År 2009 utvecklade Kommittén för Skotsk lärarutbildning utvecklat en 
webbsida, på uppdrag av regeringen, där lärare och skolpersonal kan få ut-
bildning och stöd för att realisera en inkluderande undervisning (The Scot-
tish Government, 2015g).  

Motsvarande åtgärdsprogram och kontaktperson 

Getting it right for every child, GIRFEC (The Scottish Government, 2015h) 
är en programförklaring som den Skotska regeringen har satt samman för att 
tydliggöra hur man ska arbeta med alla barn i Skottland. Förebyggande och 
tidiga insatser betonas men också hur samhällets skyddsnät ska fånga upp de 
barn (upp till 17 år) som behöver det. Förskola och skola har en samordnan-
de roll och alla barn ska ha en så kallad Namngiven person (named person) 
(The Scottish Government 2015i) som ska hjälpa barn och föräldrar med att 
tillhandahålla samordning kring och information om det stöd som barnet har 
rätt till, utan att ta över den roll som lärare och sociala myndigheter har. Des-
sa personer har redan tidigare funnits inom exempelvis skolans organisation 
men genom denna programförklaring är funktionen förtydligad. Tanken är 
att föräldrar ska kunna få hjälp med svar på sina frågor utan att bli slussade 
mellan olika instanser. Om det krävs samordning mellan skola, hälso- och 
sjukvård eller socialtjänst utser den namngivna personen en Lead profession 
som är mest lämplig för samordningen. Kring barn med insatser från fler 
myndigheter skrivs en gemensam plan, Childs plan, vilket medfört att man 
idag använder sig av gemensamma termer och riskkriterier. Planen säkerstäl-
ler att alla inblandade bidrar. "Lead professional" samordnar arbetet. 

The Education (Scotland) Bill 

The Education (Scotland) Bill (The Scottish Parliament, 2015) introducera-
des i parlamentet den 23 mars 2015 och omfattar en rad policyfrågor, särskilt 
skolframgång, särskilt stöd och rätten till undervisning på Gailiska. Syftet är 
att öka skolframgång bland alla barn samt att minska gapet i skolframgång 
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https://www.ncetm.org.uk/ncetm/about
http://www.frameworkforinclusion.org/
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mellan socioekonomiskt gynnade respektive missgynnade elever. De lokala 
myndigheterna är ålagda att beskriva vilka insatser de gör i enlighet med 
författningen. Författningen ger också stärkta rättigheter för föräldrar samt 
att även barn från 12 års ålder själva kan vända sig till Additional Support 
Needs Tribunal om de anser att de inte har fått det särskilda stöd som de be-
höver. 

Finansiering av särskilt stöd 

För att driva skolorna som är avgiftsfria använder de lokala myndigheterna 
bidrag från regeringen och kommunal skatt. De lokala myndigheterna får 
sedan budgetera det skolorna behöver för att man ska kunna följa de regler 
som finns enligt Children and Young People (Scotland)Act 2014 (The Scot-
tish Parliament, 2014). Budgeten offentliggörs och föräldrar har tillgång till 
den och protokoll från möten där budgeten analyseras. 
Enligt statistik från de Skotska myndigheterna används över 4,5 bn £ på ut-
bildning varav 555 m £ på särskilt stöd, vilket utgör ca 11% av budgeterade 
medel (The Scottish Government, 2015f). Det finns 7 statligt finansierade 
specialskolor (European Agency, 2015). Om en skola anser att de inte utan 
extra medel klarar att tillse elevens behov av stöd kan de göra en ansökan om 
”Higher Needs Funding”. 

Planerade reformer 

Sedan 2003 har man inte använt nationella prov utan i stället gjort ett ran-
domiserat test i några årskurser, se nedan. Från och med 2017 återintroduce-
ras ett Nationellt provsystem som ska vara fullt insatt 2017. Bedömningarna 
fokuserar literacy och numeracy för alla elever i år P1, P4 och P7 (The 
School Run, 2015). Elever som behöver läshjälp eller längre tid vid proven, 
får det. Det är skolan som avgör om eleven är redo att göra provet, om så 
inte är fallet kan delar av testen göras. Testen är utformade så att det även går 
att visa högre grad av kunnande i dem. Syftet är att minska spridningen mel-
lan elever med skiftande socioekonomisk bakgrund. 

En ny lag angående krav på myndigheters samverkan med Named Persons är 
planerad att träda i kraft i augusti 2016 (The Scottish Government, 2014b). 
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Tillämpning i praktiken 

Vid många skolor har man en tydlig och officiell policy för hur lärare och 
specialpedagoger arbetar för att identifiera elever i behov av särskilt stöd 
(SEN). Mitt-terminavstämningar för att bevaka att eleverna utvecklas i rela-
tion till nationella mål görs där elev och förälder är delaktiga. Det finns ofta 
fler olika professioner och grupper som genomför eventuellt särskilt stöd. 
Det finns en Special Educational Needs Co-coordinator (SENCO) som är 
ansvarig för att i samarbete med övrig personal indentifiera SEN-elever, del-
ta vid avstämningsmöten med SEN-teamet, ha överblick samt kontroll över 
planering och genomförande av olika träningsprogram, dokumentation och 
registrering av dessa elever. SENCO handleder och utbildar lärarassistenter 
samt har kontakt med externa organisationer/professioner. Lärarassistenterna 
har ofta olika inriktningar och har specifik kompetens inom olika program, 
exempelvis för utveckling av läsförståelse eller taluppfattning. Träningspro-
gram har en tydlig struktur med en intervention över 3-4 månader och ca 3-4 
tillfällen per vecka. Elever som har sociala, emotionella mentala svårigheter 
som gör att de får beteendeproblem kan komma till en workshop på morgo-
nen där de blir vägledda av en pedagog som har skapat en god relation till 
dem (Thorntree Primary School, 2015). 

8 skolor (primary and secondary) valdes med utgångspunkt från att de hade 
blivit nominerade till Scottish Educational Awards. Ett antal frågor kring 
screening, interventioner och ekonomisk tilldelning skickades till dessa per 
mail. Ingen av skolorna hade publika kontaktuppgifter till rektor eller perso-
nal. Frågorna skickades därför till den mailadress som fanns att tillgå på re-
spektive skolas hemsida, ofta någon typ av expedition. Då ingen av dessa 
skolor svarade skickades samma frågor till Enrique, den organisation som 
finns som stöd för föräldrar. Svarsmeddelandet där ifrån finns sm en bilaga. 
Exempel på information till föräldrar ligger också med som bilagor. 
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Utvärderingar och rapporter 

Medelvärden för Skottland och Sverige i PISA. Inom parentes medelvärde 
för 2009. 

(Uppgifter i tabellen: OECD, 2014b och OECD 2010) 

Enligt de surveyundersökningar som Skottland har gjort under fem år såg 
resultaten, år 2014 ut enligt följande i läsning då det gäller procentuell för-
delning per åldersgrupp: 

(The Scottish Government, 2015j)  

Scotland Sweden

Science 513 (514) 485 (495)

Readning 506 (500) 483 (497)

Mathematics 498 (499) 478 (494)
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Motsvarande aktuella siffror för numeracy finns för 2013. Det betydligt lägre 
resultatet förklaras med att dessa elever bedöms mot de högre kravnivåerna 
för S3 trots att de går i S2. 
 

  
(The Scottish Government, 2014c) 

Reflektioner 
För åtgärder och arbete för barn i behov av särskilt stöd finns en tydlig lag-
stiftning och styrning i form av centrala riktlinjer och stödmaterial initierade 
av regeringen. Ansvarsområden gällande genomförande av olika interven-
tionsprogram på skolorna och samverkan mellan olika myndigheter finns 
preciserade. Nedan sammanställts några områden som kan vara av betydelse, 
i strävan efter ett ökat resultat för elever i Sverige: 

• Tidig och anpassad skolstart det år barnet fyller 5 år. 
• Tydliga regler för övergångar, även från förskola till skola. 
• Samverkan mellan olika instanser/myndigheter och över tid syns i fler po-

licydokument.  
• En oberoende organisation (GTC) stödjer lärarprofessionen genom stöd 

med självvärdering och  vidareutbildning samt tillgång till artikeldatabaser 
med aktuell forskning. 
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• Bred politisk enighet kring långsiktig utveckling av utvalda områden, bl a 
standardiserade bedömningsredskap. 

• Tydlig och uppdaterad lagstiftning kring insatser, samverkan mellan exem-
pelvis socialtjänst/skola/sjukvård och uppföljning. 

• Bred definition av vilka elever som kan vara i behov av särkilt stöd, exem-
pelvis barn som har föräldrar som missbrukar, barn som är placerade etc.  

• Tydlig rollbeskrivning kopplad till mandat och utbildningsnivå för special-
pedagogisk koordinator (SENCO). 

• Specialutbildade lärarassistenter som handleds av SENCO (motsvarande 
specialpedagoger). 

• Under ledning av SENCO och ämneslärare genomför ofta lärarassistenter 
intensiva program som kan omfatta upp till 40 halvtimmeslånga träffar en-
en eller i liten grupp om tre elever. 

• Hög grad av inkludering, få elever på specialskolor.  
• Fokus på professionsutveckling genom introduktionsår, obligatorisk pro-

fessionsutveckling med en individuell plan för varje lärare. 
• En skolinspektion som startar med skolans egen bedömning och utveck-

lingsplan och där sedan de skolor som behöver, får stöd för att utveckla  de 
områden där det förekommer brister. 

Mot bakgrund av att läraren som den enskilt största faktorn för elevers skol-
framgång har skrivits fram i många olika sammanhang (European Commis-
sion/EACEA/Eurydice, 2015) är det intressant att lyfta fram exempel på för-
utsättningar för professionsutveckling för lärare i Skottland. Bland annat har 
rapporten Teaching Scotland´s Future: Report of a review of teacher educa-
tion in Scotland (Donaldson, 2011) tagits fram som ett regeringsuppdrag i 
syfte att göra en översyn av lärarutbildning i Skottland i relation till interna-
tionell forskning. Rapporten resulterade i 50 rekommendationer i syfte att 
utveckla de kvaliteter och förmågor som 2000-talets lärare behöver i en 
framgångsrik skola: 

The most successful education systems invest in developing 
their teachers as reflective, accomplished and enquiring 
professionals who are able, not simply to teach successfully 
in relation to current external expectations, but who have 
the capacity to engage fully with the complexities of educa-
tion and to be key actors in shaping and leading educational 
change (Donaldson, 2011, s 14). 
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Arbetsmaterial – del 2

Tidiga specialpedagogiska insatser: Kartläggning 

av särskilt stöd och tidiga insatser.  Fallstudier av 

internationella utbildningssystem.
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Bilaga 1 Svar från Enquire 

 
Följande svar har mottagits per mail: 
 
Hi Marie 
Here is a response to your questions. 
Best wishes 
Sally    
 
Which resources (funding) are available for the activities related to special educational 
needs and support, and how are they allocated to the school? 
 “Funding for Additional Support for Learning is included in the block grant which the Scottish 
Government provides to all local authorities as part of the annual local government finance 
settlement. It is the responsibility of each local authority to allocate the total financial resources 
available to it on the basis of local needs and priorities having first fulfilled its statutory obligations 
and the jointly agreed set of national and local priorities including the Scottish Government's key 
strategic objectives. 
The Scottish Government has committed to a preventative spend approach focusing on spend in 
the early years and on early intervention aligned with the Early Years Framework. The work to 
make provision to meet the learning needs of children and young people through the additional 
support for learning framework contributes to this agenda. 
The Local Government Finance Statistics 2014 indicate that education authorities spend just over 
£4.8bn on education in Scotland. Of that £555m is spent on additional support for learning. This 
equates to just over 11% of the overall spend on education in Scotland. Although the amount spent 
has increased on last year the overall percentage spend remains the same.” 
Source: Report to the Parliament on the Implementation of the Education (Additional support for 
Learning) (Scotland) Act 2004, 2015 
 
Local authorities allocate money to their schools based on the size of the school. Some authorities 
award exceptional needs funding to schools to meet the needs of pupils with complex additional 
support needs. 
 
How are the students identified that need special support or adaptations in order to learn 
and participate? 
Through assessment – see http://enquire.org.uk/publications/parents-guide/chapter-5-the-
assessment-process-2 
 
Which materials are usually available for example to perform screenings and follow the 
student's development over time (national standards, benchmarks, assessment tools, web-
resources)? 
There are national experiences and outcomes standards through Scotland’s curriculum for 
excellence. See http://www.educationscotland.gov.uk/learningandteaching/assessment/index.asp 
 
How are the early interventions organized for children that need support in some areas, as 
reading or math? Are they provided in the regular classroom or in other ways? Please 
describe the types that are used. 
They are provided in a range of different ways depends on the child’s needs, see a list of examples 
here http://enquire.org.uk/publications/parents-guide/chapter-6-providing-additional-support-2 
 
We have read about different interventions/programs that are recommended in your school 
system.  Are some of them more common? Does the programs usually have a number of 
weeks of duration? 
  
I am not sure about this question – I think you need to focus on a particular programme to be able 
to answer it, as it stands it is too broad. 

http://enquire.org.uk/publications/parents-guide/chapter-5-the-assessment-process-2
http://enquire.org.uk/publications/parents-guide/chapter-5-the-assessment-process-2
http://www.educationscotland.gov.uk/learningandteaching/assessment/index.asp
http://enquire.org.uk/publications/parents-guide/chapter-6-providing-additional-support-2
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Sally Cavers 
Enquire Manager 
Children in Scotland 
Level 1 Rosebery House 
Edinburgh EH12 5EZ 
Phone: (+44) 131 313 8802    
Email: scavers@childreninscotland.org.uk 
Web: http://www.childreninscotland.org.uk 
 
Follow Enquire on Twitter: http://twitter.com/#!/ASLadvice/ 
 
I work part time, my working days are Mondays, Tuesdays, Wednesdays and Thursdays. Email is 
not checked on a Friday.  
 
A company limited by guarantee.  Registered in Scotland No. 83383 
Inland Revenue Charity No. SC003527 
VAT No. 875 7960 59 
 
Nothing written referred to or repeated here is or may be taken for an offer or commitment 
 
Our new Professional Development guide - Winter 2015-16 - is now available 
Download it here 
 
Follow us on Twitter – www.twitter.com/cisweb 
Like us on Facebook – www.facebook.com/childreninscotland 
Join us on LinkedIn – www.linkedin.com  
Become a member – www.childreninscotland.org.uk/join 
 
Children in Scotland – Working for children and their families  
Registered charity in Scotland 
No. SC003527 Registered Company No. 83383 
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Thorntree Primary School 

Special Educational Needs and Disability (SEND) Policy 

Aims  

As outlined in the SEND Code of Practice, 2014 

All children and young people are entitled to an education that enables them to make 
progress so that they: 

 Achieve their best 
 Become confident individuals living fulfilling lives 

 

The 2014 Code of practice says that; 

A pupil has SEN if they have a learning difficulty or disability which calls for special 
educational provision to be made for him or her. At compulsory school age this means he or 
she has a significantly greater difficulty in learning than the majority of others the same age, 
or, has a disability which prevents or hinders him or her from making use of the facilities of a 
kind generally provided for others of the same age in mainstream schools. 

Taken from 2014 SEND Code of Practice: 0-25 Years 

 

At Thorntree Primary School our objectives are: 

 To identify and provide support for pupils who have SEN and additional needs 
 To work within the guidance provided in the SEND Code of Practice 2014 
 To provide an environment whereby a child has the opportunity to make progress 

academically, socially and physically as part of  a mainstream school 
 To create a support structure to enable individuals to achieve. 
 To work closely with external support agencies, where appropriate, to support the 

needs of individual pupils 
 To ensure that all staff have access to training and advice to support quality First 

teaching and learning for all pupils. 

 

The SEND team at Thorntree Primary School 

At Thorntree Primary School the needs of our pupils are monitored by a team of people 
including:  

Mrs Emma McDonagh – SENCo 

Miss Jayne French – Deputy SENCo 

Mrs Kath Cottle – PSA 

Mrs Wendy Nelson – SEND Governor 



 
 
 

2 
 

The role of the SEN co-coordinator 

The Special Educational Needs Co-coordinator for Thorntree Primary School is Mrs E 
McDonagh (NASENCo Award) who is also a member of the Senior leadership team. 

The SENCo will: 

 Work in conjunction with staff to identify and monitor children who have SEN 
 Attend half termly meetings with the SEN team to review progress within each year 

group. 
 Oversee the SEN records of all children on the SEN register 
 Arrange for assessment, where appropriate and ensure parents are informed 
 Liaise with external agencies  e.g. Educational Psychologist, Health and Social 

Services 
 Work with Head teacher, SLT and SEN Governor evaluating information and 

informing them of any issues. 

Identification, assessment and provision for pupils with SEN 

In the continuous cycle of planning teaching and assessment, teachers and support staff 
make regular judgements about children’s performance in relation to national expectation. 
These judgements will be discussed at Parent, Pupil teacher meetings and half termly pupil 
progress meetings. 

We also identify SEN needs through; 

 Information given directly by parents 
 Data gathered from in school assessments 
 Recommendations from other professionals; Health and Social care 

There should not be an assumption that all children progress at the same rate, a judgement 
has to be made in each case as to what is reasonable for each child to achieve. Where 
progress is not adequate it will be necessary to take some additional or different action to 
enable the pupil to learn more effectively. 

Identifying children at SENS (SEN Support) 

Children with SEN are identified by one of three assessment routes all of which are part of 
the overall approach to monitoring progress of all pupils: 

The progress of every child is monitored at half termly pupil progress meetings where 
children are identified as not making progress in spite of Quality First Teaching they are 
discussed with the SENCo and a plan of action agreed. 

Class teachers are constantly monitoring pupil’s progress. If they observe that a child, as 
recommended by the 2014 Code of Practice, is making less than expected progress, given 
their age and individual circumstances, they will seek to identify a cause. This can be 
characterised by progress which  

 Is significantly slower than that of their peers starting from the same baseline 
 Fails to match or better the child’s previous rate of progress 
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 Fails to close the attainment gap between the child and their peers 

Parents sometimes ask us to look more closely at their child’s learning. We take all parental 
requests seriously and investigate them fully. Frequently, the concern can be addressed by 
Quality First Teaching or some parental support. Otherwise, the child will be placed at SEN 
Support on our SEN register. 

 

Identifying children with Special Educational Needs 

Level Trigger Process 
Monitor  If a child has been identified by the 

class teacher and year group team as 
failing to make progress they will 
monitor the child. 
Discussions will be held at Pupil 
Progress Meetings. 

Areas of difficulty will be 
identified. 
Discussions with parents 
Some strategies and 
differentiation of the 
curriculum will be initiated. 
Wave1 interventions 
 

SEN support  After a period of monitoring, if a child:  
Continues to make little or no 
progress over a longer period of time 
Is working at curriculum levels 
substantially below the expected of a 
child at a similar age 
Has sensory or physical needs and 
requires specialist equipment or 
regular advice or visits a specialist 
service 
Has on-going communication and 
interaction difficulties which cause 
substantial barriers to learning. 
Even when teaching approaches are 
particularly targeted, in discussion 
with parents, they may be placed on 
the SEN Register. 
 

Specific targeted support will 
be initiated. 
Further assessments may be 
arranged 
Referral to outside agency 
e.g. Educational 
Psychologist 
Wave 2 interventions 

EHCP If a child; 
Continues to make little or no 
progress in relation to specific targets 
Continues to work at curriculum levels 
substantially below that expected  
Requires specialist equipment or 
regular specialist support 
It may be decided in, discussion with 
parents and multi-agency meetings 
that there is a need to apply for an 
EHCP 
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Pupil Progress Meetings 

Each term, meetings are held with the SEN team to discuss the progress of children 
identified as having additional needs within each year group. Individuals and groups of 
children will be targeted for specific interventions to help raise levels of attainment. 
Discussions are shared on progress and any continuing concerns, where the SENCO will 
offer support and advice. Discussions are also held with parents during Parent Pupil Teacher 
meetings where interventions that their child is having in school are discussed. 

Teachers also discuss progress in Pupil Progress Meetings with the SLT and any concerns 
over individuals are discussed again with the SENCo to see if additional support can be 
implemented. 

Assessments are carried out throughout the year which inform  these meetings and targets 
are put in place for individuals. 

 

Individual Education plan - IEP’s 

Individual Education plans are put in place for children with specific additional needs. The 
child’s IEP is reviewed termly, at Parent Pupil Teacher meetings. This plan records specific 
and challenging targets for the children to achieve within that term, together with 
personalised provision (1: 1 or small group) that has been put in place to enable the child to 
achieve these targets. 

Targets are reviewed and evaluated and progress monitored. If a child is seen to be making 
progress in line with their peers they will continue to receive support, where needed, but 
discussions will take place with the class teacher and parents, as to whether the child needs 
to remain on the SEN register. 

Children with Education Health Care plans 

Where the SENCO makes a referral for an EHCP assessment to the LA, the children will 
have demonstrated significant cause for concern. Parents will have been consulted as part 
of an ongoing dialogue. The EHCP pathway will be followed and the schools will carry out 
the recommendations agreed to. (See EHCP Pathway Appendix 1) 

 

Monitoring 

The SENCO regularly reviews data for each Year group to highlight those children who are 
not making adequate progress. This forms the basis for discussion with staff as to which 
children are to be targeted for additional support. This will be discussed between the 
SENCO, Deputy and the SEND team. The SEND team has a representative from each year 
group to ensure that information can be shared appropriately. 

Classroom observations and intervention group observations will also from part of the 
monitoring process to ensure that children are being supported effectively and reviewed 
regularly. 
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Intervention strategies to support children with SEN 

The SENCo’s deputy is responsible for monitoring the impact of interventions within school 
and there is regular dialogue between the SENCo and Deputy to identify where interventions 
are working well and where potential issues may arise. Interventions are reviewed termly 
and discussions around interventions take place within SEND team meetings to ensure that 
the most appropriate children are being targeted. 

There are numerous interventions that are used throughout school. There is also flexibility to 
provide support across year groups if it would benefit and individual child or group. 

Quality First Teaching Daily in class support with TA 
Small group maths and English  
Rainbow Readers 

Wave 2 Outreach support 
SENCo support 
Read Write Inc. 
BLAST 
Numicon 
Numbers Count 
Reciprocal Reading 
Better Reading Partnership 

Wave 3 Educational Psychologist 
Hearing and Visual Impaired Service 
Overfields Speech and Language  Support 
Occupational therapy 
Learning and Language team 
CAHMS 
Workshop 
Fischer Family Trust - Literacy 
Reading Recovery 
Speech and Language therapy 

  

External Support Services 

When children require additional support the SENCo may also seek advice from other 
professionals. These include 

 Educational Psychologist 
 SEN Support team 
 Speech and Language team 
 Outreach support from other schools 
 Counselling services 
 School nurse 
 Hearing and visual service 
 Physiotherapy/OT 

These external services should advise teachers about targets, provide specialist 
assessments and advice on the use of new or specialist strategies or materials. They may 
also work support with individuals or groups to support their learning and development. 
Parents will be kept informed of the support that is being provided. 



 
 
 

6 
 

Higher Needs Funding 

Schools receive funding for all children including those with Special Educational Needs and 
/or Disabilities and their individual needs are provided for through this funding; including 
resources, support staff etc. We have the opportunity to apply for ‘Higher Needs Funding’ if 
we feel that a child’s individual needs cannot be met effectively through the usual allocated 
budget. 

 

Supporting children with medical conditions 

Thorntree Primary School recognises that pupils at school with medical conditions should be 
properly supported is that they have full access to education, including school trips and 
physical education. Some children with medical conditions may be disabled and where this 
is the case schools will comply with its duties under the equality Act 2010 

 

Supporting children with disabilities.  

Not all children with disabilities have SEN, many pupils will learn alongside their peers with 
little need for extra resources beyond that of a hearing aid, equipment to aid vision or a 
wheel chair. Teachers must take action in their planning however to ensure that these pupils 
are enabled to participate as fully as possible with the curriculum and assessment 
arrangements. 

Facilities currently in school are disabled toilets (KS1and KS2) disabled shower and ramp 
access to all buildings. 

 

Children with Social, Emotional and Mental Health 

Behaviour is not classified as a Special educational need under the revised 2014 Code of 
Practise. If the child is felt to have long term social, emotional or mental health needs that 
are impacting on their behaviour in school, the child may be referred to our ‘Workshop’. Mrs 
Dawson – a fully trained HLTA with a background in Behaviour Support supports the 
children with the workshop every morning in school. She develops trusting relationships with 
the children and will support them with their individual needs. A referral to the workshop will 
be discussed with parents prior to their child accessing workshop.  

In addition – we also have access to a key worker from the charity MIND (A Mental Health 
charity) who supports children during one afternoon each week. This will again follow a 
referral made by school which will be discussed with parents. 

All children’s behaviour is responded to consistently in line with our Behaviour policy. 
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English as an Additional language 

Children with limited English do not necessarily have SEN. If a child is experiencing 
difficulties which appear to be more than language based then the school will monitor their 
progress to establish whether or not they have learning difficulties. We also have access to 
outreach support for these children. 

 

Transition arrangements 

Transition into and within school 

We understand how difficult it is for children and parents as they move into a new class or a 
new school and will do what we can, according to the individual needs of the child, to make 
transitions between classes as smooth as possible. This may include; 

Additional meetings for parents and children with their new teacher. 

Additional visits to the classroom environment in order to identify where the toilets are. Coat 
pegs etc. 

Enhanced transition arrangements are tailored to meet individual needs 

 

Transition to Secondary school 

In year 6; 

The SENCO and /or class teachers will meet with staff from the receiving secondary schools 
to discuss the needs of each individual child.   

We will make sure that all records about your child are passed on as soon as possible.  

Children will have access to a number of transition days at their secondary school in the 
second half of the summer term. In some cases, staff from the secondary schools may visit 
children here in school. 

 

Training 

All of our staff are trained to work with children with SEND. All have access to advice, 
training, information and resources to enable them to teach all children effectively. We offer 
training through in-house or Local Authority courses.  

Some of our teaching assistants have particular areas of expertise, for example, we have 
staff trained specifically in ELKLAN to help them support children with communication 
difficulties. Other members of staff have are trained in Numicon and Numbers Count to 
support children in Maths. Staff within Foundation Stage have been trained to deliver 
BLAST, an intervention to develop speaking and listening skills. 
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All Teaching Assistants have been trained in Read Write Inc. and as Better Reading 
Partners. 

We have access to support from a member of staff from the Learning and Language team 
who will monitor and assess those children identified with possible dyslexia. She is fully 
qualified to be able to make a diagnosis if necessary following a period of monitoring. 

Through the Middlesbrough Schools Teaching Alliance we have access to the support from 
the SEN Network. 

 

Partnership with parents 

The school will endeavour to  

 Provide clear and accurate information about the child’s SEN and purpose of 
assessments, targets and interventions. 

 Ensure that parents have the opportunity to talk with the SENCo and other 
professionals so that they understand the agreed outcomes of any intervention and 
how they can be a partner in working towards their child’s targets. 

 Outline provision in the local offer (see appendix 2) 
 Inform parents before involving outside agencies for additional advice or 

assessments. 

 

Arrangements for considering complaints about SEN provision within school 

Initially, complaints should be discussed with the class teacher 

Depending on the outcome of this meeting the SENCo should be informed or Head teacher 

If no agreement can be arrived at the parent can then approach the schools named governor 
with responsibility for the monitoring of the schools SEN policy. They would also be given the 
name of the LA identified/nominated person who has been trained to help them deal with the 
problem, or the parent partnership service. 

It is hoped, however, that matters can be dealt with within the school domain. 

 

Governors.  

It is the statutory duty of the governors to ensure that the school follows its responsibilities to 
meet the needs of children with SEND following the requirements of the Code of Practice. 
Our school governor with particular responsibility for SEND is Mrs Wendy Nelson.  
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Middlesbrough’s Local Offer 

The purpose of the local offer is to enable parents and young people to see more clearly 
what services are available in their area and how to access them. It includes provision from 
birth to 25 across education, health and social care. It is available from: 

http://search3.openobjects.com/kb5/middlesbrough/fsd/home.page  

 

Equal opportunities 

The school is committed to providing equal opportunities regardless of race, gender, faith or 
capability in all aspects of school. We promote self and mutual respect and a caring and 
non-judgemental attitude throughout school. 

 

 

 

 

 

 

 

 

Review framework 

This policy will be reviewed annually (or sooner in the event of changes to legislation or 
guidance) 

 

 ________________________________ Head teacher             Date __________________ 

 

________________________________Chair of Governors       Date __________________ 

 

 

Review Date 

November 2015 

 
 

http://search3.openobjects.com/kb5/middlesbrough/fsd/home.page
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Appendix 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Summary Assessment Meeting 
EHCC prepares summary assessment, 
sends papers to all parties prior to 
meeting to discuss with parents, child 
and add any additional views to 

Referral Planning Meeting (RPM) 
RPM instigated by Responsible Body (RB) / Lead Professional (LP) [this would 
normally be school] that has identified potential barriers to a child’s / young person’s 
learning. Parent/young person’s views requested. If referral is to be made, Common 
Assessment [CAF] to be completed, if not already done so (LP to check with CAF 
Team, 01642 201974)  
 
Attendees: Lead Professional (Chair), parents, any agencies family is accessing 
 
School to book Summary Assessment Meeting (12 weeks away) at RPM – contact SEN 
Team on 01642 728677 

S
TA

G
E

 1
 

START – 

Referral Made 
Existing information / evidence collated 
by LP and submitted to Multi-Agency 
EHCP (MAEHCP) Panel within 5 working 
days of RPM 

Needs Met 
Child’s needs and services already 
involved, or from other / new 
services agreed – further 
intervention and support (via CAF 
where appropriate) 

MAEHCP Panel Meeting 
Considers referral and agrees to assess S

TA
G

E
 2

 

LA Confirms with All 
Parent/Carer/young person and 
professionals informed of the decision. 
 
EHC Co-ordinator [EHCC] (usually LA 
SEN Team) assigned and gathers all 
parties’ views/advice. (Advice to be 
submitted within 5 weeks) 

Parents Confirmation 
LA confirms with 
Parent/Carer/young person of 
decision and right to appeal – offers 
meeting with RB to discuss how 
needs will be met without the need 
for an EHCP.  
 
SEN Team to inform CAF Team. 
CAF will ring parent within 10 
working days to offer advice and 
support with the CAF process. CAF 

MAEHCP Panel Meeting 
Consideration of Assessment Summary 
and all views/reports and decides 
whether to issue an EHCP or not. 

7WKS 

S
TA

G
E

 3
 

Draft Plan & Consultation 
EHCC drafts plan and sends to: 
Parents/Carers/young person & 
professionals for comments and to name 
type of educational setting. (Parent has 
15 days to reply with 
amendments/changes, professionals 

Parents Confirmation 
LA confirms with 
Parent/Carer/young person of 
decision and right to appeal – offers 
meeting with RB to discuss how 
needs will be met without the need 
for an EHCP. 
 
SEN Team to inform CAF Team. 
CAF will ring parent within 10 
working days to offer advice and 
support with the CAF process. CAF 

Provision Consultation 
LA consults with Governing Body, 
Principal or Proprietor of educational 

S
TA

G
E

 
4 

Finalisation of Plan 
MAEHCP Panel signs off EHCP and LA 
issues to parents/carers/young person. 

3WKS 

S
TA

G
E

 
5 

S
TA

G
E

 
6 

S
TA

G
E

 
7 

2WKS 

4WKS 

Yes No 

Yes No 

Yes No 
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Appendix 2 

School SEN 

Information Report 

Special Educational Needs and Disabilities 

(SEND) - Local Offer 
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The Local Offer will provide 
information about:  

Our setting will: 

Identification of needs 
How does the school/college 
identify children with special 
educational needs? 

How do we involve parents in 
planning for those needs? 

Thorntree Primary School is committed to early 
identification of Special Educational Need and /or 
Disability. A range of evidence is collected through the 
usual assessment and monitoring arrangements: if 
this evidence suggests that a child is not making the 
expected progress, the teachers will decide whether 
additional and / or different provision is necessary.  

Typically, a child with Special Educational Needs and 
/or disabilities will have an IEP (Individual Education 
Plan) which sets out targets that are currently being 
worked on and what addition provision is put in place 
for each individual child. The content of the IEP is 
negotiated, as appropriate, with the child and the 
child’s family. This is why it is so important that 
parent/carers attend our Parent, Pupil teacher 
meetings each term.  

Support 
Who in the school/college will 
support my child and how will this 
be monitored and evaluated?  

How are the decisions made about 
the type and amount of provision a 
young person will need? 

How will the curriculum be matched 
to the needs of the young person? 

Every half term, the leadership team meets with each 
class teacher to discuss pupil progress. If there is a 
need for some extra support this will be agreed and 
the most appropriate support put in place. The school 
offers many different forms of additional provision. 
This can include additional in-class or out-of-class 
support, one to one support, flexible groupings; 
access to specific resources; mentoring, counselling 
and access to a wide range of outside agencies. 
Additional provision is overseen by the school’s fully 
qualified SENCO and is designed and implemented by 
class teachers and teaching assistants. It is important 
to note that this additional provision very much 
depends on the need of the child. 



 
 
 

13 
 

 

Interventions that we currently provide include: 

 

Class teachers plan lessons according to the specific 
needs of all groups of children in their classes; and will 
ensure that learning tasks are adjusted to enable your 
child to access learning as independently as possible. 

Specially trained support staff can implement the 
teachers modified/ adapted planning to meet the 
needs of your child where necessary. Specific 
resources and strategies will be used to support your 
child individually and in groups. Planning and teaching 
will be adapted on a daily basis if needed to meet your 
child’s learning needs.  

 

Literacy Numeracy 

RWI One to one tutoring Numicon 

Write Away Together Numbers Count 

Fischer Family Trust Wave 

3 

 

Reciprocal reading  

BLAST  

RWI Fresh Start  

Accessibility 
How accessible is the 
school/college environment? 

 
 

 
Our building is fully wheelchair accessible. We have 
disabled toilets in both Key stage 1 and Key Stage 2 
as well as shower facilities. We also have a hearing 
loop throughout the building. 
 

Parental Involvement 
How will both the school/college 
and the parent know how the young 
person is doing and how will the 
school support the young person’s 
learning? 

 

 
Your child’s progress is continually monitored by their 
class teacher. Half termly progress meetings take 
place with Senior Leaders to discuss attainment and 
additional factors impacting on that child’s progress 
such as attendance, engagement in learning, 
behaviour etc. PIVATS levels are recorded to show 
smaller but significant steps in progress. Our termly 
Parent, Pupil Teacher meetings are an opportunity to 
share your child’s Individual Education Plan and 
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discuss their progress. If your child has been identified 
as needing more specialist support, referrals will be 
made; with parents’ consent, to outside agencies to 
advise and support the school in enabling your child to 
make progress. This will help both school and yourself 
to understand your child’s particular needs better. 
 

Overall Well Being 

What support will there be for the 
young person’s well-being? 

 

 
The ‘workshop’ in school is run by a trained HLTA with 
a background in supporting children with social, 
emotional and behavioural issues. This provides a 
valuable opportunity for many children to access 1:1 
support for social and emotional behaviour difficulties. 
In addition, children have the opportunity to work 
alongside a learning mentor where appropriate for 
additional support with learning and/or their social and 
emotional well-being. 
 

Specialist Services 
What specialist services and 
expertise are available at or are 
accessed by the school/college? 

 
 

 

There are many specialist services available to 
children at Thorntree Primary School including; Child 
and Adolescent Mental Health, Educational 
Psychology, and Speech and Language Therapy. We 
also have support from a member of the Learning and 
Language Support Team providing excellent support 
for children identified with dyslexia and our school 
nurse, through whom we can make any necessary 
referrals to services such as Occupational Therapy, 
Physiotherapy etc. 

Staff Training 
What training are the staff 
supporting children and young 
people with SEND had or are 
having? 

 
 

 

Our SENCO and her deputy have achieved the 
Masters Level National Accredited SENCO Award and 
take part in a number of Local Authority run training 
events for SENCOs throughout the year. All staff 
receive regular training and updates. This academic 
year, staff have received training from a member of 
the Learning and Language team highlighting dyslexia 
and appropriate teaching strategies and also training 
on Autism awareness and strategies from the Deputy 
Head of our local specialist school for children and 
young people with Autistic Spectrum Disorders. 
Teaching assistants are currently undertaking ‘Better 
Reading’ training.  

Staff also received annual Epi-pen training in school. 
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Activities outside of school 
How will the young person be 
included in activities outside of the 
classroom including school/college 
trips? 

 
 

 

We make every effort to include all pupils in school 
trips. If an individual risk assessment is required we 
will complete this in order to ensure that everyone is 
fully included.  

 

Transition 
How will the school/college prepare 
and support the young person to 
join that particular school/college 
and how will it support the transition 
to the next stage of education and 
life? 

 

What preparation will there be 
before my son/daughter joins the 
school? How will he or she be 
prepared to move onto the next 
stage? How will you support any 
new setting to receive my child? 

 

 

 

 
We recognise that ‘moving on’ can be difficult for a 
child with SEN and /or  Disabilities and take steps to 
ensure that any transition is as smooth as possible. 
 
 If your child is moving to another school;  
 

 We will contact the schools SENCO where 
necessary and ensure that they  
know about any special arrangements that 
need to be made for your child.     

 We will make sure that all records about your 
child are passed on as soon as  
possible. 

  
When moving classes within school; 
 

 Information will be passed on to the new class 
teacher in advance and if necessary a 
planning meeting held with your child’s new 
class teacher.  

 All targets will be shared with the new teacher.  
 If any specific arrangements need to be made 

for example, extra opportunities to meet their 
new teacher prior to transition then this will be 
made available.  

 
 In year 6; 

 The SENCO and /or class teachers will meet 
with staff from the receiving secondary schools 
to discuss the needs of each individual child.   

 We will make sure that all records about your 
child are passed on as soon as possible.  

 Children will have access to a number of 
transition days at their secondary school in the 
second half of the summer term. In some 
cases, staff from the secondary schools may 
visit children here in school. 
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We will first invite you to visit the school with your child 
to have a look around and speak to staff. Our Parent 
Support Advisor will visit you at home to ensure that 
we are fully aware of your child’s needs and ensure 
provision is put in place before your child starts. 

SEND Resources 

How are the school/college’s 
resources allocated and matched to 
the young person’s special 
educational needs? How is the 
SEND budget allocated? 

Schools receive funding for all children including those 
with Special Educational Needs and /or Disabilities 
and their individual needs are provided for through this 
funding; including resources, support staff etc. We 
have the opportunity to apply for ‘Higher Needs 
Funding’ if we feel that a child’s individual needs 
cannot be met effectively through the usual allocated 
budget. 

Further information 
Who would be my first point of 
contact if I want to discuss 
something about my child? Who 
else has a role in my child’s 
education? Who can I talk to if I am 
worried? Who is the SEND 
Coordinator and how can I contact 
them?  

If you have concerns about your child’s progress you 
should speak to your child’s class teacher initially. You 
could also arrange to speak to the SENCO, Mrs 
McDonagh, via your child’s class teacher or by making 
an appointment at the school office.  



Stockholms universitet   106 91 Stockholm   Tel 08-16 20 00
www.specped.su.se   info@specped.su.se

Specialpedagogiska institutionen
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